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Abstract
The need for interprofessional collaboration may be condensed in Reid Hoffman’s
words “No matter how brilliant your mind or strategy is, if you’re playing a solo
game, you’ll always lose out to a team”. In the current social context, there is a
strong need for the development of interprofessional collaboration skills, given the
increasingly complex problems for which employees need to find solutions. Important
steps have been taken at world level to develop interprofessional skills to meet
demands by setting up interprofessional work organizations and implementing skills
development programs in this direction. Medicines and IT domains are the most
advanced in facilitating interprofessional skills development contexts, while the
educational and social domains are still in their infancy, being more advanced in
some countries. In Romania the interprofessional education is still pioneering, in
order to support the process of its development in our country, in this article we
propose an interprofessional skills training model for educational and social fields
tailored to the training practice at VIA University College, Holstebro, Denmark.
Keywords: higher education, interprofessional collaboration, interprofessional
education, training.
Rezumat
Nevoia de colaborare interprofesională poate fi sintetizată în afirmaţia lui Reid
*

Alumni VIA University College, Holstebro, Denmark.
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Hoffman: „Nu contează cât de inteligent eşti sau cât de bună este strategia ta,
dacă lucrezi singur, vei pierde întotdeauna în faţa unei echipe”. În contextul
social actual există o nevoie pregnantă de dezvoltare a competenţelor de
colaborare interprofesională, date fiind problemele din ce în ce mai complexe cu
care se confruntă angajaţii pentru a răspunde solicitărilor. Domeniile medicale şi
IT sunt cele mai avansate în privina facilitării de contexte de dezvoltare a
competenţelor interprofesionale, pe când domeniul educaţional şi cel social sunt
în faza de început. În România, educaţia interprofesională este în faza de pionierat,
pentru a facilita dezvoltarea acestei practici, propunem în acest articol un model
de dezvoltare a competenţelor de colaborare interprofesională pentru domeniile
educaţional şi social adaptat din practica de formare a Universităţii VIA College,
Holstebro din Danemarca.
Cuvinte-cheie: colaborare interprofesională, educaţie interprofesională, formare,
învăţământ superior.

1. Interprofessional collaboration – theoretical references
Thousands of years ago, nature has “installed” in the brain of Homo sapiens
a “hardware” called neocortex that has incorporated into our “central system”
the elements of grammar and syntax. Thus, a long process of language
development, communication, relationship and cooperation between people
has begun. With this “tool” at hand, people have won a new “weapon” in the
struggle for survival, namely the ability to communicate, to cooperate; since
then, the greatest achievements of mankind have been gained in teams.
Today, when the interaction between people has been developed and we
are being guided not only by the elementary goal of survival, it is important
to maintain those mechanisms of cooperation and collaboration acquired
throughout history in order to facilitate the development of an efficient a
constant developing society.
Given that today we are largely defined in relation to our profession, it is
necessary to use those mechanisms of cooperation and communication in the
professional environment, which leads to efficient and even interprofessional
teams. In recent years, the idea of interprofessional collaboration has been
approached, focusing on the benefits it generates (EMS, 2017).
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World Health Organization (1988) defines interprofessional collaboration as
a collaborative practice that occurs when multiple workers from different
professional backgrounds provide comprehensive services by working with
beneficiaries and communities to deliver the highest quality of services across
settings.
Interprofessional work is gaining momentum around the world through
interprofessional education, as members of various professions “learn, with,
from and about each other to improve collaboration and the quality of care”
(Barr et al., 2005, p. 31). Practice of interprofessional work is transferred
from medical field and was endorsed by the World Health Organization in
1988 arguing that interprofessional collaboration can:
 develop the ability to share knowledge and skills collaboratively;
 enable students to become competent in teamwork;
 decompartmentalize curricula;
 integrate new skills and areas of knowledge;
 ease interprofessional communication;
 generate new roles;
 promote interprofessional research;
 improve understanding and cooperation between educational and research
institutions;
 permit collective consideration of resource allocation according to need;
 ensure consistency in curriculum design (WHO, 1988, p. 16 – 17).
Recent research has shown that interprofessional collaboration benefits both
beneficiaries in terms of innovative solutions for their needs, as well as the
members of interprofessional team, facilitating the overcoming of
communication barriers, promoting a team mentality and empowering its
members (ENS, 2018).
Interprofessional collaboration has been a practice developed especially in
fields as medical, research or technology, to facilitate innovative solutions in
treating diseases or to support technological development (Green & Johnson,
2015). Given the success of these areas in recent years, the transfer to
education or social fields was attempted.
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2. Interprofessional collaboration in the educational and
the social fields
The development of interprofessional collaboration skills is a relatively new
approach in the educational and the social fields and this „is about learning
together to work together, being aware of one’s own learning style and
exploring one’s own understanding and experience of working in groups”
(Drynan, 2013).
In the field of education and social support, for which VIA University College
trains professionals, interprofessional work is carried out especially at the
intersection of education, health and care professional areas. However, in
different contexts, in order to facilitate a valuable educational and social
context for the beneficiaries, this requires collaboration with other professions.
In order to provide quality services adapted to the increasingly complex
needs of individuals and implicitly those of the society, the educational field
can apply a more flexible way of action, in terms of a multi-perspective
approach for facilitating learning and development contexts.
Given the dynamics of the labour market, for which is anticipated a very
important change in terms of skills required over the next 5, 10 years (World
Economic Forum, 2015), and the impact of educational and social services
at both individual and community level, there is an actual need of
interprofessional work at the level of educational and social services. There
is a need to develop interprofessional skills in order to prepare the new
generations to face the complex and ever-changing reality.
In some European countries as well as in Denmark, interprofessional work
is a reality in many contexts, especially in the medical field, but a lot of good
examples could also be found in the social and the educational fields. Denmark
has a long history of interprofessional collaboration in the social and educational
sphere; this has been enshrined in law, mostly in order to prevent the exclusion
of people with social, physical or other disabilities and to improve the
efficiency of services (Nielsen, Hamming 2008).
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Worldwide and European centres have been established to promote and
support interprofessional collaboration, which also facilitates training programs
in this direction, of which we mention CAIPE (Center for the Advancement
of Interprofessional Education), IPEC (Interprofessional Education
Collaborative) and InterEd (International Association for Interprofessional
Education and Collaborative Practice.

3. Interprofessional Education
The genesis of interprofessional education is attributed to an expert group of
Geneva in 1973, since then, many efforts have been made to conceptualize
and implement interprofessional education (WHO, 1988).
It is defined as the context in which students of different specializations
learn together, and from each other, during their initial training programs to
develop their collaborative skills and the abilities to identify solutions from
multiple perspectives (CAIPE, 1997).
IPE is a pedagogical approach, which, according to research in the medical
field, has been shown to be very effective in developing participants’ abilities
to collaborate in identifying appropriate solutions in the perspective of a
beneficiary-centreed approach (Barwell, Arnold, & Berry, 2013).
As for the concept of interprofessional cooperation, this can be translated
into competences as follows:
 knowledge of the specifics of one’s own profession;
 communication techniques;
 communication abilities;
 active listening, collaboration;
 cooperation;
 ability to look from another perspective;
 adaptability;
 respect;
 ability to build relations;
 interprofessional conflict resolution capacity.
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In addition to these, other abilities, knowledge or attitudes can be added,
depending on the context in which the students work (CIHC, 2010 p. 9).
Another approach to interprofessional competencies is structured in four
dimensions in a Report of Interprofessional Education Collaborative (2016,
p. 1), namely:
 Values/ethics – work with individuals of other professions to maintain a
climate of mutual respect and shared values;
 Role/responsibilities - use the knowledge of one’s own role and those of
other professions to appropriately assess and address needs of
beneficiaries;
 Interprofessional communication - communicate with beneficiaries and
professionals in a responsive and responsible manner that supports the
team objectives;
 Team & Teamwork - apply relationship-building values and the principles
of team dynamics to perform effectively in different team roles.
Dealing with the need and understanding the benefits of interprofessional
education, worldwide and European universities has structured for initial
training, and also for continuing training institutions, interprofessional skills
development training modules, focusing on a transdisciplinary, multiperspective approach and on the ability to cooperate and work in teams.
In the education and the social fields, interprofessional skills development
programs were implemented in the University of Southampton, University
of Sydney, University of Melbourne (Pockett, 2010), VIA University
Holstebro, Arhus and in other many universities focusing on communication
and negotiation skills in interprofessional contexts.
Based on the information from the program developed in the universities
mentioned above and on the observations of the implementation the
interprofessional module at VIA University College Denmark we developed
a training structure which can be implemented in the Romanian context.
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4. Interprofessional work and education in Romania
In Romania, the interprofessional collaboration is at the beginning and the
practice and the literature in this direction is poor, especially in the educational
and social field, but there is interest in this direction, in the process of taking
over and implementing the interprofessional education practices, Romania
took part in the debates on this issue within the web-based discussion
conducted by Word Health Organization in 2010 (Barr, 2015).
In the legal, medical and agricultural fields there are manifestations of the
interprofessional collaboration, materialized through associations and training
programs such as Building Health Bucharest International Forum, the National
Interprofessional Vineyards Organization or the Prodcom Vegetable-Fruit
National Interprofessional Organization.
From the educational point of view, interprofessional competence training is
poorly represented in the academic environment, specific to the educational and
social fields, but it is a work in progress, as during academic year 2015 – 2016
the University of Bucharest, Faculty of Psychology and Educational Sciences
has implemented a module for the development of interprofessional
collaboration skills, using mainly working meetings between in training
pedagogues and various other professions, this being one of the few attempts
to develop this kind of skills in Romanian academic environment. This shows
that there is a need to develop such competences and we are already trying
to implement such training programs, even in pioneering phases.
Based on this precedent, analysing the global practices and adapting the
Danish model, we will continue to present the proposal for a training structure
that aims to develop interprofessional cooperation skills. We justify the
development of such a program, given the developmental attempts in this
direction in the Romanian context, and the benefits of interprofessional work
presented by numerous researches in the field (EMS, 2017).
For the training program, we propose a modular structure that can easily be
integrated into the students’ schedule. It runs for 8 weeks and includes a
training session focused on theoretical approaches, training sessions focused
on practical approaches, and experiential sessions.
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Structure of the training module
Module title
Interprofessional collaboration
Main objective of the
Develop interprofessional collaboration skills through the
module
facility of experiential contexts.
Beneficiaries
Trainees from at least two specializations / professions that
require collaboration in the labour market.
In educational and social fields can be: pedagogues, teachers,
psychologists, social assistants, etc.
Content of the module
 General knowledge about the implications of
interprofessional collaboration in the educational and
social field;
 Theoretical and practical models focusing on
understanding the dimensions of interprofessional
interaction in professional activity for promoting of
integrated solutions across professions and sectors in order
to create change and value for relevant target groups;
 Ethical and quality standards in beneficiary-centreed
services;
 Methods and strategies to streamline communication and
facilitate productive collaboration;
 Values and roles in team, teamwork, process management,
feedback strategies, conflict and crisis management.
Learning objectives of
 Developing the capacity to understand and apply the
the module
principles of interprofessional collaboration;
 Developing the capacity to explain and reflect on their
own academic competence and professional identity in
relation to other professional in order to contribute to the
delivery of innovative solutions;
 Facilitating the understanding and application of ethical
and quality standards;
 Developing effective communication skills, teamwork,
conflict management and crisis management, process
management, and delivering constructive feedback.
Evaluation of the
The evaluation will consist of producing and presenting an
module
intervention program for a specific case (example: a child at
risk of abandonment with a sensitive family situation and
competences below the age) in interprofessional teams. The
project will be presented to teachers and colleagues and will be
evaluated both by colleagues and by the teacher on a certain
evaluation grid, followed by a team reflection session and selfevaluation.
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Process of the training
Students of the specializations will be divided into groups of 20, with approximately equal
number of students from all the specializations involved.
In these groups of 20, all training sessions will be carried out. After the training sessions,
the students form teams of 5-6 different specialists and are offered a case. Over the next 3
weeks, they are working on a project to improve the situation of the subject / subjects for
which they will create a presentation and a poster.
In the final stage, after evaluation, the posters of the intervention programs will be
exhibited in the faculties.
Agenda
Week 1
Parallel training sessions
1. Interprofessional work and its implication
2. Theoretical and practical models of interprofessional
collaboration in the educational and the social fields
Week 2

Week 3

Parallel training sessions
1. Ethical and quality standards in beneficiary-centreed
services
2. Communication in interprofessional contexts
Parallel training sessions
1. Roles, values and process in team work
2. Feedback

Week 4

Parallel training sessions
1. Conflict and crisis management
2. Team working preparation

Week 5

Working meetings
* Students meet in faculties to work and to be coordinated by teachers.

Week 6

Working meetings

Week 7

Working meetings

Week 8

Evaluation by teacher and peer evaluation
Reflection and self-evaluation sessions facilitated by teachers
Exhibition of posters

5. Conclusion
We have seen that there is a major tendency both at country level, such as
Denmark and worldwide, to extend the practice of interprofessional
collaboration also in other areas, given the benefits from the medical field.
Danish education is one of the systems that have understood and developed
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interprofessional education programs and it is today in full ascension on the
formation of these competencies. In case of Romania, as we have seen, we
are in the beginning, with timid attempts in the social and educational fields.
In this situation, we wanted by this article to bring a theoretical addition and
methodological proposal to the practice of developing the interprofessional
collaboration skills in Romania.
Finally, the biggest argument in support of the interprofessional skills training
programs development is simply outlined and punctuated by Vishwas Chavan
(2012 p. 25): collaboration has a formidable power, a single man, can never
acquire all the skills needed to solve all problems, so, you have to ask for
help, “borrow” from the skills of others to manage situations and solve
problems, and for this you need to be competent, have communication and
interprofessional collaboration skills, otherwise you cannot be able to solve
more and more complex tasks on your own, but fortunately interprofessional
collaboration can be learned.
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