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Abstract

Teaching is a crucial component of any sensible approach to ensuring quality
education. However, there is no adequate, integrated perspective on the core qualities
that make for excellence in teaching. Our study seeks to discover people who are
examples of excellence in teaching in order to determine a set of excellence-associated
characteristics. The participants of the present study were primary school teachers
(n=11) from Romania. By making use of a qualitative inquiry, data was collected
through semi-structured interviews and observations of school lessons. The key
findings suggest that there is no single template for excellence in teaching. According
to the data, there are three key aspects that can be attributed to excellent teaching:
a passion for teaching, authentic relationships with students, and critical reflection.
Recommendations for sustaining high-quality teaching are discussed.

Keywords: excellent teachers, passion for teaching, qualitative data, reflection,
teacher-student relationship.
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Rezumat

Predarea este o componentă crucială a oricărei abordări echilibrate pentru
asigurarea unei educaţii de calitate. Cu toate acestea, nu există o concepţie
adecvată şi integrată a calităţilor de bază care asigură excelenţa în predare.
Studiul nostru urmăreşte să descopere oameni care exemplifică excelenţa în predare
cu scopul de a determina un set de caracteristici asociate excelenţei. Participanţii
la acest studiu au fost profesori de şcoală primară (n=11) din România. În cadrul
unei investigaţii de tip calitativ, datele au fost colectate prin interviuri
semistructurate şi observaţii la clasă. Principalele constatări sugerează că nu
există un model unic pentru excelenţa în predare. Potrivit datelor, există trei
aspecte cheie care pot fi atribuite unei predări excelente: pasiunea pentru predare,
relaţiile autentice cu elevii şi reflecţia critică. Sunt discutate recomandări pentru
susţinerea predării de înaltă calitate.

Cuvinte-cheie: date calitative, pasiune pentru predare, profesori excelenţi,
reflecţie, relaţia cu elevii.
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1. General background

Teaching is a crucial component of any sensible approach to ensuring quality
education. According to the available data, a quality educator is perhaps the
most critical component of student learning (Liu et al., 2016).

For a long period of time, there was an over-focus on student performance
at high-stakes achievement tests, and educators’ success was measured
mainly by test scores. This one-dimensional focus on teachers’
accomplishments was harmful to the profession because the measurement
of teacher effectiveness should encompass the diverse characteristics
necessary for an educational professional to favorably affect student learning
progress (Reeves, 2004).

Generally, school teachers are expected to demonstrate a continuous broad
knowledge base (Guerriero, 2017), contribute to the profession and the
education community (OECD, 2021), support student growth and
development (Hattie, 2009; Lei et al., 2018; OECD, 2009), design and deliver
quality and effective teaching and learning courses (Johnston et al., 2019),
have an extensive repertoire of instructional strategies and resources
(McGonigal, 2005; Orlich et al., 2012), involve parents and communities
(Coombes & Ponta, 2022; Delafield-Butt et al., 2016; OECD, 2009), create
inclusive environments (Gheyssens et al., 2021; Hornby, 2015; Kivirand et
al., 2020; Van Mieghem et al., 2018; Ydo, 2020), act as equity agents
(Guerriero, 2017), and the list could go on. This set of expectations captures
a complex image of the roles that a teaching professional has to carry.

Barber and Mourshed (2007) argue that education is highly dependent on
high-quality teaching and intelligently conceived policies that will enhance
teacher quality. Therefore, we must turn to the matter of excellence in
teaching in order to establish a list of excellence-defining qualities.

At the same time, defining exceptional teaching can be difficult, as teaching
is dynamic and complex in nature. Nevertheless, a great deal of insight can
be gained by exploring the literature concerning high-quality teachers’
attributes and educational practices.
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It is worth mentioning that the studies on high-quality teacher characteristics do
not have the purpose to highlight the negative traits of poor teaching but to bring
to the fore the excellent qualities that facilitate teachers’ performance. As Stronge,
Ward and Grant (2011) stated: “To make a difference in the quality of education,
we must be able to provide ready and well-founded answers to the question,
what do good teachers do that enhances student learning” (p. 351).

First of all, professionals who are examples of excellence in teaching can be
found in both underprivileged and affluent communities, whether they have
outstanding or substandard working conditions (Crosswell & Elliot, 2009;
Hall, 2009).

Although teacher excelience as a concept is not clarified in policy documents,
researchers have tried to set forth the crucial elements that excellent teachers
should hold.

According to Lin (2021), who engaged in a an investigation of the key factors
for being excellent teachers, passion, responsibility, continuous learning, and
cohesion are the top essential elements that relate to excellent primary school
teachers. In an effort to establish a cultivation model of primary and middle
school teachers, Li and Zhang (2017) determined the most important attributes
of excellent teachers: charismatic personality, strong achievement motivation,
strong ability of reflection and development, and strong ability of innovation
and practice.

Researcher Colker (2008) painted a list of characteristics of good early
childhood teachers: a passion for teaching, patience, creativity, a love for
learning, flexibility, a sense of humour, a high level of energy, pragmatism,
willingness to take risks, perseverance, respect for the other educational
agents (students, parents/tutors, colleagues, etc.), and authenticity. He argued
that excellence in teaching is the combined result of these personal
characteristics, knowledge of the subject matter, and skills developed through
formal education.

Stegemann and Roberts (2016) created a framework for the diverse attributes
that people who exemplify excellence in teaching have, and they discovered
the following characteristics: treating others with respect, having exceptional
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content knowledge, efficiently managing distressing situations, and assisting
others in achieving their aims.

Starting from the idea that there is no magic recipe for what makes an
excellent teacher, Whitaker (2013) articulated that great educators actually
have a set of characteristics in common that sets them apart from other
teachers: superior classroom management skills, the constant need for refining
their teaching practices, positivity in their relationship with students, setting
high expectations for effort, learning outcomes, and behaviour, as well as
seeking advice from other professionals.

Having considered all these assertions, we can corroborate that there is no
adequate, integrated conception of the core qualities that make for excellence
in teaching. Therefore, we sought to find the answer to the basic question:
What are the critical elements that characterize excellent teaching?

With the purpose of finding ways of improving teaching, we sought to discover
people who exemplify excellence in teaching in order to determine a set of
excellence-associated characteristics.

2. Methodology

This study aimed to determine the key components of high-quality teaching
using the phenomenological qualitative approach. This method was selected
with the purpose of capturing the lived experiences of individuals (i.e., excellent
teachers) and depicting the meanings of such unique experiences from an
insider point of view (Husserl, 2013; Patton, 2015).

2.1. Research participants and sampling strategy

This study’s participants were educational professionals identified as high-
quality teachers by their principals. For this purpose, the best 10 public general
schools were selected from Bucharest, the capital city of Romania, and
Ilfov County. The list of schools was obtained using data from The National
Database of Education. The selected database contained national test results
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for admission to high school. Out of the 10 school principals that were
contacted in order to identify potential teacher participants, only four agreed.
Due to the nature of the research design and objectives, the purposive
sampling method was chosen to shed light on the specific phenomenon of
excellent teaching (Patton, 2015). By selecting this non-probability sampling
method, the researchers could better study the target population in a
purposeful way by determining the general characteristics of high-quality
teachers (Creswell, 2015).

The teachers were selected based on the criterion of being acknowledged as
exceptional by their principal. As one of the most common forms of teacher
evaluation, principal evaluations consist of formal ones, as well as informal,
unforseen, or infrequent classroom visits. Therefore, principals are a valuable
source of information because they are most knowledgeable about the school
context and the teacher population. In the context of our study, the principals
could refer to educational professionals who must fulfill all of the following
requirements: (a) have been teaching for more than five years, (b) always
obtained the highest grade (i.e., very good) at the annual evaluation applied at
the level of the school, (c) always obtained the highest grade (i.e., very good) at
the regular inspections and class visits led by the inspectors or the school principal
and (d) have been involved in various school activities (e.g., mentoring of
beginning teachers, coordination of school clubs or national/international projects,
etc.). By using these parameters, teachers were invited to take part in the study.

Table no. 1. Background information of the participants

50

Name 
(Pseudonym) 

Age Gender 
Years of 
teaching 

experience 

Grade being 
taught 

Teaching 
degree1 

No. of 
lessons 

observed 
A1 32 Female 10 preparatory 2nd degree 3 
B1 45 Female 23 1st 1st degree 3 
B2 35 Female 13 1st 1st degree 4 
B3 32 Female 8 1st 2nd degree 4 
C1 53 Female 20 2nd 1st degree 3 
C2 46 Female 22 2nd 1st degree 4 
D1 45 Female 23 3rd 1st degree 3 
D2 44 Female 21 3rd 1st degree 5 
D3 32 Female 7 3rd 2nd degree 4 
E1 30 Female 10 4th 1st degree 3 
E2 28 Female 9 4th 2nd degree 3 



For the purpose of protecting participant confidentiality, all participating
teachers and schools were assigned pseudonyms.

2.2. Data Collection Procedure

After being provided with all the necessary information regarding the research
study and what their participation would imply, 11 teachers agreed to be
involved in the study. Prior to the study phase of data collection, all
participating teachers signed a consent form. The data collection phase
consisted of a pre-observation open-ended interview with the teachers,
observations of classroom teaching, and a post-observation open-ended
interview for clarification. The teachers were asked to review the interview
transcripts for accuracy purposes. Classroom observations were documented
in an observation form in which the researcher took notes focusing on
instructional strategies, teacher behavior, interactions with students, classroom
management, etc. The interviews and observations were carried out during
specified times at the convenience of the participating teachers. The
classroom observations were conducted during regular class time at the
school, and the observed lessons were chosen by the teachers. In order to
gain a better understanding of the characteristics that define exceptional
teaching, each teacher was asked to carry out at least 3 lessons (a lesson
has 50 minutes), each for a different school subject. Classroom circumstances
included students arriving late at school, intercom announcements,
interruptions by the principals, other school teachers or school nurses, and
bathroom breaks.

Data collection began in March 2022 and concluded at the end of the school
year in June.

2.3. Data analysis

The collection of data consisted of pre-observation and post-observation
interview transcripts, as well as classroom observation notes. The
documentation was first explored by coding the data, determining patterns
in the data, arranging the patterns into themes, and then creating a system
for categorizing the data. From the grouping of the 17 different categories,
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three main themes emerged as the predominant ones. In order to bring clarity
to the research findings, direct quotes were used in the findings report.

3. Findings

Apart from several characteristics of high-quality teaching such as mastering
subject content, establishing and maintaining clear expectations, fostering
parent/tutor–school partnerships, strong work ethics, and using an extensive
repertoire of instructional strategies and resources, three key themes stood
out in our investigation: a passion for teaching, authentic relationships with
students, and critical reflection.

3.1. Passion for teaching

The concept of passion for teaching was a common theme throughout the
data collected, as this topic emerged 23 times during the interviews with
teachers.

“Passion” can be defined as someone’s inclination toward an activity in which
they invest time and energy (Carbonneau et al., 2008), being closely associated
with enthusiasm, hope, and commitment (Day, 2004). Moreover, passion for
teaching is considered a pivotal factor for effective education (Zehm & Kottler,
1993), as passionate teachers can be a source of motivation for their students
(Fink, 2003; Hansen, 2001). Dewey (1903) elaborated his perspective on passion,
describing it as “the accompaniment of the identification, through action, of the
self with some object or idea, because of the necessity of that object or idea for
the maintenance of self-expression” (p. 12).

Day (2004) makes an inventory of the five attributes passionate teachers
have: they show deep subject matter knowledge, as well as various teaching
techniques; they are able to successfully establish a relationship built on
empathy with their students; they show their students that they care and
genuinely consider them as educational partners; they reflect on their practices,
as well as on their goals and beliefs; they inspire and motivate students; they
involve the students in the classroom decisions.
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Several studies (Frenzel et al., 2009; Frenzel et al., 2016; Hine et al., 2019)
have shown that student enjoyment of learning a certain school subject is
related to the teacher’s genuine interest in teaching when the teacher’s
interest is reflected through expressed passion towards the subject. In addition,
Kunter et al. (2008) pointed out that educators who have a passion for
teaching display higher-quality instructional practices.

Crosswell and Elliot (2004) viewed teachers’ passion for teaching as a notable
variable in professional engagement and dedication, which led to the following
assertion: “Given the core role that ‘passion’ appears to play in conceptions of
teacher commitment it is reasonable to assume that any reforms deemed desirable
by schools and systems are only likely to be successful if such reforms are
interpreted for teachers in a way that relates to their passions” (p. 11).

A research study (Hine et al., 2019) on how positive teacher emotions can
impact student learning experience has demonstrated that the student’s level
of engagement and learning is influenced by the teacher’s strong interest in
the subject and the teaching process. Furthermore, some students’
unfavourable attitudes toward the subject were counterbalanced by
favourable attitudes toward the learning context.

Another study that has provided evidence of the idea that teachers’ passion
directly influences students’ motivation and school success is the one led by
Gilal et al. (2019). Also, Greenberger (2016) argues that these influences
hold true both in face-to-face and online instruction.

It can be postulated that experiencing a subject taught by a teacher who
delivers the lessons with passion and a genuine interest in the topic can lead
to high levels of intrinsic motivation to learn among students. As shown in
various studies (Güvendir, 2016; Thomson et al., 2014), intrinsic motivation
in learning a specific subject is an important goal in and of itself and can lead
to self-efficacy (Pajares, 1996) which is a clear predictor of students’
academic performance (Mousoulides & Philippou, 2005).

In our study, data shows that passion is experienced by teachers to varying
degrees. Nevertheless, passion for teaching plays a major role in the
educators’ day-to-day work with children and other educational agents (other
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teacher colleagues, school managers, other school professionals, parents,
etc.).

“… sometimes I feel that it is not a job, but a hobby. I wouldn’t stand to
go to work by force, just to earn some money. […] I really believe that
I have found the ideal job for me. It has everything that I wished for.
[…] I have worked for more than 10 years as a teacher and I never felt
that I should quit my job.” (B2, interview)

Emerging from the interview analysis, resilience was indicated as being highly
connected to a passion for their profession. Most of the respondents
associated their passion for teaching with the ability to pull through difficult
circumstances and tense contexts.  Therefore, passion acts as a protective
factor that can help teachers adjust to various obstacles.

“Let’s be honest… teaching is a highly demanding profession. Even I
wonder sometimes why I stayed a teacher when I could have chosen to
leave and do something else… something less demanding. But I stayed
because I really like working with children, seeing them discover
something new every day, talking to them, and being able to see them
light up their faces when an interesting idea pops into their heads. I
don’t think you could ever find such an invigorating environment
anywhere else.”  (A1, interview)

“I love doing my job. I really do and it brings me so much joy. It is
never easy to work with children, but I seem to always find a way to
work with them. […] It thrills me to find out that students are motivated
to come to school to learn.” (E2, interview)

“Even if it is demanding and sometimes exhausting, teaching can be
very fulfilling.” (C1, interview)

Passion, as implied by most of the interviewed teachers, is at the heart of
excellent teaching. It is one of the primary factors that excellent teachers
have. A passionate professional, as observed in the school lessons, loves
what he/she does and creates a richly stimulating environment for children.
“I can say that I feel satisfied with my work. […] Whenever I meet a
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student who is not enthusiastic about coming to school and learning, I
feel the need to change that. I take it as a challenge.” (E3, interview)
“I would love to be an inspiration to my students. […] I enjoy engaging
with them and finding out their thoughts and experiences. You will be
surprised how mature they can be in many ways. I guess I can learn
from them as well.” (A1, interview)

3.2. Authentic relationships with students

Learning is not always only about the content knowledge or the best teaching
strategies. It is also about the relational part of teaching, which, in fact, can
have a big impact on the entire learning process, as studies have shown
numerous times (Lin et al., 2022; Longobardi et al., 2021; Roorda et al.,
2011). For instance, a relationship based on respect, closeness, and affection
is a good predictor of positive developmental outcomes and greater adjustment
to the class environment (Roorda et al., 2011; Longobardi et al., 2019, 2021).

The importance of creating and maintaining relationships with students
emerged 28 times during the interviews. Also, all 11 teachers observed
displayed strong indicators of positive teacher-student relationships.

As described by teachers and observed throughout the lessons, a desirable
student-teacher relationship is based on the efforts to gain respect and trust
from each other. In practice, it translates to creating opportunities by the
teacher in an effort to better understand his/her students, by being polite and
respectful of each other’s choices, and by motivating the students to be their
best selves every day. Teachers strongly believe that such an environment,
based on real human connections, makes the classroom a safe and welcoming
learning context for all.

“A major key is, in my opinion, being able to connect on a more personal
level with the children, like learning their interests, their likes and
dislikes, etc. […] If I would have to give a piece of advice to new
teachers this would be it: listen to them and show them that you care;
try to build a strong connection with your class because classroom
management can be a hassle sometimes.” (B2, interview)
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“I trust my students. I am positive that they can be better and I always
try to show them this. […] I think it is critical to show your students that
you believe in them and that you will always be there to support them.”
(A1, interview)

Based on the observed lessons, the strongest indicators of positive teacher-
student relationships, also confirmed by research (Pérez-Salas et al., 2021;
Wang & Eccles, 2013), are:
 open and consistent communication, in which the educator is able to

understand his/her students’ problems in order to shape the teaching
strategy so that to engage better with the pupils, not only through
observation but actual communication;

 true equity – equity extends to the relationship between teachers and
learners. The animosity between those who lead the learning environment
and those who are being led can easily be created if teachers pick favorites
(sometimes unconsciously) and give the spotlight to certain individuals as
the others are feeling marginalized. For this reason, an excellent teacher
concentrates on treating all his/her students equally and knowing that
every student counts;

 body language: excellent teachers are fully aware of the ways the
language of their body communicates to their students and that it can
have a big impact. Most of the time, professionals who truly connect
with the learners are able to establish a relationship through eye contact,
which could be easily observed throughout the lessons observed for the
purpose of this study;

 humor: the ability to joke around is not such an easy feat for all teachers.
Because not all types of humor work well with the students, some
professionals are not very comfortable making jokes in class; nonetheless,
humor is a great way to loosen up the atmosphere and bring a smile, if
done right;

 understanding and compassion: excellent teachers are conscious of
the fact that students have needs outside the classroom which can
influence their academic progress; compassion can work as a fantastic
trust builder and can make all the difference with relationships;

 an emotionally-safe learning space: having your opinions respected is
at the foundation of any lasting relationship. Excellent teachers are fully
aware of the taunting and criticizing that can happen between peers in
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the class environment; for this reason, they are keen on making the students
feel safe when asking questions and by answering their questions with
respect and patience;

 knowing that every pupil counts: in order to be most impactful with students,
teachers are aware that they must connect with all learners, irrespective of
the fact that some are easy to bond with, while others are not.

It is indeed true that teaching professionals cannot fully grasp every single
problem or hardship that a child encounters but he/she can grasp a general
idea and begin the process of shaping genuine two-way communication.
There are many aspects that could stifle true relationship-building between
those who lead the learning environment and those who are being led, but it
all depends on how the educators manage the process and trigger a drive
among students to learn, all while maintaining healthy boundaries:

“Respect and trust are built over time. A teacher has to be very careful
with how he reacts, he behaves with the students all the time. […] I
always try to be patient and understanding. Of course I also experienced
some tough days in my profession, but I always cheer up and instantly
become motivated when I meet with my students.” (D2, interview)

“I think you have to see this profession as one that can heavily influence
the child’s entire life. You need to be extra careful and responsible all
the time because all you say and do influence them.” (E3, interview)

3.3. Critical reflection

The concept of critical reflection emerged in the data 14 times during the
interviews with educators.

Reflection can be described as a process of self-evaluation and self-
examination that educators consistently undertake in order to enhance their
teaching practices. Historically, the roots of reflective teaching can be traced
to the works of Dewey (1933, 1938), who argued that reflection is a critical
aspect of learning from various experiences.
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In the last 30 years, there has been burgeoning research interest in
understanding the role of reflection on educators’ practices (Brookfield, 2004;
Cranton, 1996; Reagan et al., 2000; Willis, 1999).

McKnight (2002) argues that “reflective thinking is a multifaceted process.
It is an analysis of classroom events and circumstances. By virtue of its
complexity, the task of teaching requires constant and continual classroom
observation, evaluation, and subsequent action. To be an effective teacher,
it is not enough to be able to recognize what happens in the classroom.
Rather, it is imperative to understand the “whys”, “hows”, and “what if’s”
as well.” (p. 1).

Furthermore, Reagan et al. (2000) explain the power of active reflection by
its positive effects on changing behaviour in the classroom.

Based on the data retrieved from interviews, reflective practice, especially
when it is an intentional process, can have the primary benefit of better
understanding the teaching practices. When provided the opportunity to
practice critical reflection, educators can learn a great deal for their
professional development.

“I try to always be prepared for my classes […] after each week I try to
write a few reflections regarding the strategies used and their effects
on the children’s learning. It’s been a habit of mine for a few years now
because I also tutor students preparing to become teachers and I try to
lead by example. I encourage them to keep a journal to write in
reflections on the observed and implemented lessons.” (D2, interview)

“I have set up together with two other colleagues from my school a learning
support group, as we call it, where we talk about our teaching experiences,
struggles, and learning opportunities. We are colleagues in the same
Master’s program so it is easy for us to meet and discuss.” (C1, interview)

In the course of reflection on their practices, professionals get to clarify
certain aspects of their teaching process and produce new knowledge and
insights. Through practicing self-reflection, educators call into question their
own teaching practices and become aware of the need for change.
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“Each year I set a goal for myself and at the end of the school year, I
always assess my progress. For example, I try to organize as many
collaborative activities as possible because I noticed that my students
enjoy working together.” (B2, interview)

“When I look back at how I used to deliver the lessons 15 years ago I
become embarrassed because I know that I used to make many mistakes
when teaching and in my relationship with students’ parents. Now I am
much more aware of my practices and how I should handle each situation
in class and outside of class. […] I have years of experience and hard
work…” (D1, interview)

“I hope I never stop growing as a teacher […] I always try to be the
best version of myself and be better than the day before. That is what I
always tell my students, that we never stop learning and growing as
individuals. […] I just hope that I am a good example for them”.  (E1,
interview)

3.4. Limitations

Despite our study’s encouraging findings, limitations should also be addressed.
First of all, our research was carried out in Romania, therefore generalization
of results to other educational contexts is barely possible. Nevertheless, we
presume that other countries are confronted with similar issues.  Second of
all, we used a sample of convenience, not a representative sample; thus, the
relatively small teacher sample cannot lead to the generalization of responses.
Third of all, the teacher participants were chosen solely based on the school’s
national test results for admission to high school and selection done by
principals. Also, it should be noted that variables such as parents’
socioeconomic background, occupation and cultural capital could have played
a part in the school’s selection; thus, the students’ academic achievements
could have been influenced by this. Needless to say that there are certainly
many other professionals that exemplify excellence in teaching in other
educational institutions, but to whom we did not have access due to our
school selection criteria.
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4. Discussion and conclusions

The key figure for any successful development in education is the teacher
who directly impacts the student. His/her enrichment as a thinking human
being cannot be avoided.

With the purpose of finding ways of improving teaching, this study sought to
discover people who exemplify excellence in teaching in order to determine a
set of excellence-associated characteristics. The results, which are predominantly
focused on the relational-emotional aspect of the teacher-student relationship,
are consistent with a variety of other views and research findings on the topic of
excellent teaching.

According to the data, there are three key aspects that can be attributed to
excellent teaching: a passion for teaching, authentic relationships with students,
and critical reflection.

Data shows that passion is experienced by teachers to varying degrees.
Nevertheless, passion for teaching plays a major role in the educators’
day-to-day work with children and other educational agents (other teacher
colleagues, school managers, other school professionals, parents, etc.).

Concerning the relationship with students, the strongest indicators of positive
teacher-student relationships are open and consistent communication, true
equity, body language, humor, understanding and compassion, an emotionally-
safe learning space, and showing that every pupil counts.

It is needless to say that every student can become a struggling one if his/
her needs are not met. Unfortunately, it is very common for teachers to fall
victim to surmising their students’ needs prior to addressing them with the
students. For this reason, it is paramount to build positive teacher-student
relationships, where the students are trusted and their voices are heard.
Good rapport between learner and teacher is essential to success.

Excellent teachers have the ability to engage learners and meet their unique
needs and preferences through differentiation and universal design. The
educators should select topics to suit the learners, include them in lessons,
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create space for constructive feedback, guide the learning process, and
celebrate even the smallest achievements so that every student knows they
are cared for and valued.

We consider that the results of this study are worthy of serious consideration
from educators, school managers, members of the academia, and
policymakers. The awareness of excellence-associated teacher
characteristics would help design more appropriate policy initiatives with
the purpose of enhancing teacher excellence.

Nevertheless, as the study results have shown us, in order for educators to
grow professionally they need to work in an actively encouraging and
welcoming educational setting that sustains high-quality teaching. Therefore,
while it may be too hard to point out the fundamental elements of such a
setting, it seems feasible to assume that the educational community will
encompass the following conditions:
 it will identify individuals who have the necessary attributes that make

for excellence in teaching and encourage them to share successful
teaching practices with other colleagues;

 it will empower and motivate exceptional teachers to search for
meaningful arenas in which to grow professionally, such as workshops,
seminars, conferences, courses, platforms for sharing good practices with
other colleagues, etc.;

 it will ensure that educators are properly supported financially in order to
participate in various educational events; it will ensure that excellent
teachers are valued for their contributions and hard work, through both
symbolic and practical rewards;

 it will identify individuals who have high potential to become exceptional
educators and encourage them to foster those unique practices and
behaviors that enable positive results;

 it will build and facilitate a professional learning community for teachers
inside the school, in which educators come together on a regular basis to
learn through collaborative work and knowledge sharing, thus initiating a
professional dialogue to strengthen teaching competences and student
outcomes; in this context, the school’s main function would be to give the
community a direction and objectives to achieve.

                                          Revista de Pedagogie/ Journal of Pedagogy • 2022 (2) • LXX 61



Sustaining high-quality education through exhibiting high-quality opportunities
and assistance for teachers’ professional development is no easy feat for
educational institutions. Nevertheless, schools should be passionately involved
in the educators’ professional development process.

We hope this study’s results would be a useful guide in strengthening the
field of professional teacher training. The study of excellence in teaching
can be considered a point of departure for highlighting the critical role of
teachers as an indispensable foundation of quality education. Excellent
teaching should be exhibited on a regular basis, as a product of a thoughtfully
designed process of initial and continuing professional training.

NOTES

1 After graduation, Romanian teachers who work in schools can obtain firstly a
second degree and then a first degree as part of their further education and
career development
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